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Immigration has left a legacy in the United States. 

In this booklet, we introduce elementary students to the voices, contexts, and 

challenges faced by immigrants using primary sources.  The accompanying 

teacher guide indicates specific standards and objectives for the booklet. 

Most of the images and narratives have been obtained through the Library of 

Congress sites.  They are not subject to copyright.  Images provided by Lourie 

Boulden have permission for use within the booklet. 

 

It is important to note that the language of the personal narratives may 

include terms that are not commonly used in today’s culture. 
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Library of Congress 

Primary Source – the raw materials of history.                                                                               

                                    original documents and objects which were created in the time under study 

Secondary Source – accounts that retell, analyze, or interpret events,   

                                    usually at a distance of time or place. 

mailto:laurie.boulden@warner.edu
mailto:Katherine.lamar2@warner.edu


3 
 

 

1. Preface: Author’s Note ............................................................... 2 
 

2. Warm Up: Yamato Colony Images (10 min) ............................  5 
 

3. Social Studies/ELA:  

a. Travel (Risk & Modes) (20 min) ......................................  7 

b. Travel (Factors & Sources) (20 min) ............................  11 

c. Life in the Colony (20 min) .............................................  19 
 

4. STEM:  

a. Cultivating Tomatoes & Pinapples ................................... 25 

b. Explore Yamato Produce .................................................. 29 
 

5. Resilience Activity: George’s Dilemma .................................... 31 

 

6. Extensions: ............................................................................... 37 

a. Timeline Scavenger Hunt (10 min) 

b.  Legacy (5 min ) 

c. Background Music (15 min) 

d. Immigration (10 min with Gifted Extension) 
 

7. Appendix 1: Printable Handouts & Answer Keys…………..45 

8. Appendix 2: Standards Covered in the Booklet ....................... 50 



 

  



5 
 

Warm Up: Yamato Colony 
 

 

  
Activity (10 min): 

1. Use magnifying glasses/hand lenses to investigate the IMAGES individually or in pairs. 

2. OBSERVE: Demonstrate circling a detail. 

Give students 2 MINUTES to circle details as you read the Guiding Questions.   

Discuss observations. 

Make sure students are focusing just on facts, not on opinions or connections yet. 

3. REFLECT: Demonstrate drawing a line and captioning. 

Give students 2 MINUTES to draw lines and caption items as you read the Guiding 

Questions. 

4. HYPOTHESIZE: Have students write a HYPOTHESIS in the space provided either about 

WHEN these images were captured or 

WHY these images were captured. 

Make sure students refer to the image when they add their “because”. 

5. WONDER: Students write a question they would like to ask someone in the images. 

6. CHECK:  

a. Have students check in the IMAGE REFERENCES in the back of the book to see if the 

date in their hypothesis is correct. 

b. Share the CAPTION (following page) to check any reflections and see if any questions 

are answered. 

This is a Thinking Routine developed by the Library of Congress called “Analyzing Photographs & 

Prints: Observe, Reflect, Question.”  It addresses the following standards. 

VA.4.C.1.2  ELS.5.R.2.3  G.K12.6.2.4b  SS.4.A.1.1      SS.4.A.1.2                                           

VA.5.C.1.2  SS.4.E.1.1   G.K12.4.2.2  SS.5.A.1.1   SS.4.A.4.2                                          

NCSS.2.E                        NCSS 2.D                      G.k12.4.2.3d   SC.8.N.1.In.4     * See Appendix 2 



 

 

  

OBSERVE examples: 

Focus on what can be SEEN 
and POINTED TO. 
 
“Me” 
Children standing 
Bicycle 
“Atlantic” 
White Shirts 
Broad Spaces 
Hair styles 
 
REFLECT examples: 

This picture is for 

remembering. 

The children are in a 

dangerous position. 

The mothers are sharing a 

meal or teaching their 

children. 

The clothes are clean 

because they are a higher 

class (connections may not 

always be accurate…but 

encourage them to explain 

their thinking). 

 

WONDER examples: 

What are you eating?   

How old are you?  

What is in the boxes? 

Do you like it here? 

CAPTION: 

The top image is a photograph taken in 1912 and is a boxcar that is being filled by produce from the Yamato 

colony.  The boxes may contain pineapples, tomatoes, beans, and other produce they grow.  This picture was 

saved by George Morikami (“me”) who has been working in the colony for 6 years.  The two little girls are 

colonists who were born in Florida. 

The bottom image is a photograph taken in 1910 and is on display in the Morikami Museum.                                        

The title is “Ladies Lunch at the Beach”.  This illustrates pioneer life in Florida in the early 1900s. 
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Activity: Travel (Modes & Risk)  
 

  Activity (20 min): 
1. Use magnifying glasses/hand lenses to examine the PRIMARY SOURCE images, quotes, and 

answer questions. 

2. DISCUSS: student findings and questions.  

                 Share the “Modes of Transportation” Morikami actually took: 

A. Schooner   B. Train B. Train D. Mule or on foot 

3. ASK:  

What are some risks immigrants face? 

         What risks do entrepreneurs face? 

 

• Full Page Worksheet in Appendix 1 

This activity focuses on Geography, Technology, & Entrepreneurship.  It addresses the following 

standards. 

SS.5.G.1.3  SS.4.G.1.1  SS.4.FL.6.1  SS.3.A.1.1       SS.4.A.1.2                                           

SS.4.E.1.1  SS.4.G.1.2  SS.5.A.1.1       SS.4.FL.1.7     NCSS 2.D                                     

SS.4.E.1.2                        SS.4.G.1.4                     SS.4.FL.1.7   SS.5.A.6.3       NCSS 3.C       

NCSS 3.E.  NCSS 6.G       * See Appendix 2 



 

THE MAP ANSWERS: 

• The “N” indicates where the ATLANTIC OCEAN is located.  

•  The “GLADES” indicates the large swampy land that composes the everglades and goes through 
multiple counties in Florida.   

• The Yamato Colony is by Delray and Boca Raton (“Mouth of the Rat” so named for how the inlet looks 
on a map).   

• Lake Okeechobee means “Big Water” in the Native American Hitchiti language.: 

Learn more about Jo 

Sakai and the origin 

of the Yamato 

Colony in this 

 15 minute Video 

“The Yamato Legacy 

in Florida” 

Created by the 

Morikami Museum: 

https://www.youtub

e.com/watch?v=D4O

SJsyGZZ8&t=68s 

Varies 

Losing the investment 

funds, losing 

important contacts,  

harming those he is 

responsible for. 
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A. Morikami started his journey out on a schooner like this. 

B. The transcontinental railroad was completed in 1869 and Flagler was still building railways in Florida.  This was how 

Morikami traveled from California to Florida. 

C. These are Seminoles from the time period using canoes – a popular way to get around in the swamp. 

D. This is Morikami’s beloved Mule. 

E. It is unlikely Morikami would have ridden in a car at this time. 

F. This Paddle Wheel Steamship was also a popular choice for water travel. 
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Activity: Travel (Factors & Sources) 
 

  Activity: 
1. Use magnifying glasses/hand lenses to examine the PRIMARY SOURCE images, quotes, and 

answer the 10 questions.  This may be done individually, in pairs, or as a whole group. 

 

2. ASK:  

What are examples of primary and secondary sources you see in this section  

that help us understand Morikami and his experience? 

            Any artifact or image from Morikami’s birth (1886) through his time in Florida that  

relates to the colony is a primary source.  

 Secondary sources include a summary of “The Legend of the Bamboo Cutter” and 

historical explanations. 

 

What are push and pull factors that influence immigrants to travel?  

(see Teacher Edition, p. 17) 

 

3. (OPTIONAL): Structured Discussion about Folktales (see Teacher Edition, p. 16) 

  

 

• Full Page Worksheet and Answer Sheet in Appendix 1 

The following primary source worksheet addresses the following standards. 

SS.4.E.1.2  SS.4.A.4.1  G.K12.6.2.4b  SS.4.A.1.1 SS.4.A.1.2                                    

SS.4.E.1.1  SS.4.A.4.2  G.K12.4.2.2  SS.5.A.1.1        SS.5.G.2.1                                       

SS.4.A.6.3                        SS.4.A.6.1                    SS.4.FL.1.7   SS.4.A.3.1      NCSS 6.G 

NCSS 1.C  NCSS 2.D  NCSS 4.G  NCSS 6.F NCSS 8.B                   

NCSS 9.B  NCSS 9.D       * See Appendix 2 



  

President Teddy Roosevelt is helping make peace between Russia and Japan. 

Look for student use of evidence and observations from the image.  Japan won 

because Russia seems to be turning and pulling away while Japan is leaning forward. 

Japan won the war.  It would improve trade relationships and exchange of people.  

The U.S. would become more interested in Japanese culture and open to Japanese 

Immigration.   
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STRUCTURED 

DISCUSSION 

NCSS 1 C. 

Describe ways …folktales… 

influence the behavior of 

people living in a particular 

culture. 

ACTIVATE THE PERSONAL: 

Which fair tale character 

would you MOST like to be? 

Role models can affect 

behavior. 

If you acted like that fairy tale 

character every day, how 

would your behavior change? 

CONTEXT: 

Morikami – like everyone in 

Japan -  knew the legend of the 

bamboo cutter well.  He would 

have participated in the annual 

festival of Tsukimi (SOO-key-

me) in which the moon was 

watched and Kaguya was 

honored. 

QUESTIONS: 

Do you think he would have 

seen himself in the story?   

Which character? 

Do you think this story would 

have been a BRIDGE or a 

BARRIER to his decision to 

move  “far away”… to the 

other side of the world? 

Explain. 
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Activity: Life in the Colony 
 

  Activity: 
4. Use magnifying glasses/hand lenses to examine the PRIMARY SOURCE images, quotes, and 

answer the 5 questions.  This may be done individually, in pairs, or as a whole group. 

 

5. ASK:  

What challenges do colonists face?  

 

• Full Page Worksheet and Answer Sheet in Appendix 1 

This is a Thinking Routine developed by the Library of Congress called “Analyzing Photographs & 

Prints: Observe, Reflect, Question.”  It addresses the following standards. 

NCSS 3.H  SS.4.E.1.1  G.K12.6.2.4b  SS.4.A.1.1      SS.4.A.1.2                                           

NCSS 6.F  SS.4.FL.1.1   G.K12.4.2.2  SS.5.A.1.1         SS.4.A.4.1                                      

NCSS.2.D                        SC.4.E.6.6                      G.k12.4.2.3d   SS.4.A.4.2      * See Appendix 2 
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STEM: Cultivating Tomatoes & Pineapples 
 

  

This is a Thinking Routine developed by the Library of Congress called “Analyzing Photographs & 

Prints: Observe, Reflect, Question.”  It addresses the following standards. 

ELA.3.R.2.3  SC.4.L.16.4  G.K12.6.2.4b  SS.4.A.1.1             SS. 4.A.1.2                                   

ELA.4.R.2.3     G.K12.4.2.2  SS.5.A.1.1             SS.4.E.1.1                                  

NCSS.2.D                        NCSS 1.E                      G.k12.4.2.3d   VA 5.C.1.2     * See Appendix 2 

Activity: 
1. Use magnifying glasses/hand lenses to examine the PRIMARY SOURCE images. 

2. LIFE CYCLE: Write the name of the correct stage of the tomatoe in the appropriate box using 

the reading. 

3. COMPARE & CONTRAST the lifecycles of the pineapple and tomato plants. 

4. ANALYZE the image.  Determine whether they are harvesting tomatoes or pineapples. 

5. ASK:  

How do the life cycles of tomatoes and pineapples differ? 

Which would you like to cultivate and why?  

 

• Full Page Worksheet and Answer Sheet in Appendix 1 
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STRUCTURED DISCUSSION 

NCSS 1.E 

Give examples and describe the importance of                                                            

cultural unity and diversity within and across groups. 

 

What in this image illustrates cultural unity? 

Why might cultural unity be important in agriculture? 
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STEM: Explore Yamato Produce  
 

  Activity: 
ADDITIONAL RESOURCES:  

Whole Pineapple, Tomatoes on Vine, Large Knife (or you may cut produce ahead of time),                          

Clear Cups, Soil, Water, Paper Plates, Spoons/Sporks (for students to examine produce) 

1. Use magnifying glasses/hand lenses to examine the PRIMARY SOURCE images. 

2. IN GROUPS: Answer the questions at the bottom. 

3. FRESH PRODUCE: 

a.  Share the produce you have brought.  Have students observe and record smell, 

texture, and shapes. 

b. Cut the produce (or provide previously cut produce). 

c. Place portions of the produce on each group’s paper plate for them to explore. 

4. ANSWER: Students chart answers to the questions and may complete the art extension. 

5. ASK:  

How are tomatoes and pineapples the same and different? 

OPTIONAL:  Clear Cups, Soil, Water 

1. GROW YOUR OWN: Follow the directions to experience the lifecycle of this 

produce for yourself.  Students may prepare individual or group tomato 

cuttings in plastic cups.  One pineapple may be prepared for the class to 

monitor.   

2. This experiment may be used within INQUIRY BASED LEARNING: 

a. Students produce a question that can be answered by 

 observing the lifecycle of the plants. 

b. Students describe the process they will use. 

c. Students monitor and record their observations 

 in an organized way. 

d. Students draw a conclusion and identify 

 “next questions.” 

5 

This is a Thinking Routine developed by the Library of Congress called “Analyzing Photographs & 

Prints: Observe, Reflect, Question.”  It addresses the following standards. 

ELA.3.R.2.3  SC.4.L.16.4  G.K12.6.2.4b  SS.4.A.1.1    SS.5.A.4.1                                             

ELA.4.R.2.3     G.K12.4.2.2  SS.5.A.1.1         SS.4.A.6.1                                      

NCSS.2.D                        NCSS 1.C                      G.k12.4.2.3d   VA 5.C.1.2     * See Appendix 2 
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RESILIENCE ACTIVITY: George’s Dilemma 
 

  Activity: 
1. Place students in groups. 

2. Assign a dilemma to each group. 

3. Students will analyze their dilemma using the graphic organizer. 

4. STRUCTURED DISCUSSION: Discuss your findings (Teacher. Ed.  p. 21) 

6. FINAL QUESTIONS:  

What could help George show resilience in the dilemma? 

What is a contribution Japanese immigrants made to their neighbors or to Florida?  

 

• Full Page Worksheet and Answer Sheet in Appendix 1 

This is a Thinking Routine from Project Zero is called “Feelings & Options”.  It addresses the following standards. 

SS.4.E.1.1  SS.4.A.7.1  SS.4.FL.6.3  SS.4.A.1.1         SS.4.A.1.2                                         

SS.4G.1.3  SS.4.A.7.2  SS.4.FL.6.4  SS.5.A.1.1  SS.5.A.1.2                                               

SS.4.A.8.2                       SS.4.A.7.3                    G.K12.6.3.4d  SS.4.A.4.2  NCSS 1.D 

NCSS 2.D  NCSS 3.J  NCSS 4.E  NCSS 4.G.  NCSS 9.B  



Note On Resilience: 

The Florida Educator Accomplished Practices require 

educators to train their students to be resilient.   
 

The following help build resilience in individuals. 

• Apply strategies to overcome anxiety. 
o Reach out for social support and resources, practice gratitude, help 

others around you, treat anxiety like an enemy combatant not as an 

inherent character trait, engage in physical excersize, make brain healthy 

diet choices (hot beverage, dark chocolate, fish, blueberries, etc.). 
 

• Build a growth mindset 
 

• Increase self-efficacy 
o  Set personal goals, see tasks as meaningful, believe you are capable of 

succeeding, identify the part of your brain you are currently building, and 

focus on on stories of resilient role models.  

 

• Tell your story and include redemption sequences. 
o  Identify a tradgedy and the good that came out of it or something that 

was learned.  This is part of a commitment script  - a life narrative that 

follows a pattern that mirrors the narratives of pro-social influencers 

throughout history.  
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STRUCTURED 

DISCUSSION 

SS.4.FL.6.4 

Discuss that saving for 

emergencies is one way to cope 

with unexpected loss. 

ASK: 

Have you ever had an 

unexpected loss? 

What do you wish you could 

have saved? 

What will you save in the future 

because of this experience? 

Did George have any unexpected 

losses? 

Let’s discuss George’s Dilemmas! 

SS.A.FL.6.3 

Describe ways individuals can 

choose to accept risk or take steps 

to protect themselves by avoiding 

or reducing risk. 

ASK EACH GROUP: 

What was the dilemma?        

What was the risk? 

Could this risk happen again?  

What do you think George 

should do: 

ACCEPT the risk OR  

AVOID the risk?                                       

How could he avoid it? 

FINAL QUESTIONS: 

1. What could help George 

show resilience in these 

dilemmas? 

 

2. What is a contribution 

Japanese immigrants 

made to their neighbors? 

To Florida? 

What Can Help Resilience: 

See the Note on the previous 

page. 

A loan from a friend to help 

him rebuild. 

A positive song to life his 

spirits 

 

 

List Contributions: 

Contributed to land 

development, railway use, 

food production, cultural 

exchange, helping their 

neighbors survive a hurricane, 

and  Japanese museum and 

gardens. 
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  NATURALIZATION 

CERTIFICATE 

SS.4.CG.3.1 

Explain the structure and 

functions of the legislative, 

executive and judicial 

branches. 

 

SS.4.CG.3.2 

Compare the structure, 

functions and processes of 

local and state governments. 

 

DEBATE: 

When Morikami was 

NATURALIZED    

(became a U.S. Citizen) 

which branch of 

government was 

MOST involved? 

A. Judicial 

Affirmed that naturalization 

of Japanese immigrants was 

constitutional. 

B. Legislative 

Created the Act that ended 

the ban on naturalization of 

Japanese immigrants that 

lasted from 19  to 19  . 

C. Executive 

This branch includes the 

president, governor, and 

other government 

employees – like clerks -  

who enforce the law.  Both 

Morikami and the District 

Clerk signed his Official 

Certificate  

 

My Answer: _____ 

My Reasons:  
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EXTENSIONS 
 

  Overview: 
1. Timeline Scavenger Hunt:  

Use the book to fill in important events from Morikami’s life. 

 

2. The Legacy of the Yamato Colony:  

Consider the quotation and write about what you want your legacy to be. 

 

3. Background Music:  

Listen to Japanese and American musical primary sources to analyze similarities and  

differences as the two cultures came together. 

 

4. Projecting Across Time:  

A Project Zero Thinking Routine that explores the concept “immigration”. 



 

  

This is a timeline students construct.  It addresses the following standards. 

SS.4.E.1.1   SS.4.A.1.1            SS.4.A.1.2                                                    

NCSS 2.B   SS.5.A.1.1           SS.5.A.1.2                                                          

NCSS.2.D                         SS.4.A.9.1        * See Appendix 2 

You may 

refer to any 

part of this 

booklet! 

Note this 

timeline  is 

in the shape 

of a tree. 

“Morikami” 

means 

“ascending 

forrest” and 

Morikami 

liked to 

plant trees. 

1886 

1975 

1970s 

Arrived in 

the Yamato 

Colony in 

Florida  

Okeechobee 

Hurricane  

WW2 started, 

bank accounts 

frozen  

Morikami 

lived 89 

years! 
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It activity addresses Intrapersonal Intelligence.    It addresses the following standards. 

SS.3.A.1.1       SS.4.A.1.2 SS.5.A.1.1       SS.4.E.1.1 NCSS.3.G.  * See Appendix 2 

STRUCTURED 

DISCUSSION 

NCSS 3.G 

Describe how people 

create places that 

reflect ideas, 

personality, culture, 

wants and needs… 

Let’s read this together 

(choral reading). 

What did Morikami 

desire? 

Let’s look at the 

Morikami Museum. 

Navigate through some 

of the pages on 

GoogleMaps and 

Morikami.org 

 

How does the 

Morikami Museum 

reflect Mr. Morikami’s 

desire? 

It lives after Morikami 

died. 

It has many trees and is 

beautiful 

It reflects Yamato 

cultur, and it bridges 

two cultures Morikami 

cared about. 

Varies.  



 

 

  

This activity addresses the Musical & Logical/Mathematical Intelligences.  It addresses the following standards. 

NCSS 1.E  SS.4.A.1.1         SS.4.A.1.  SS.5.A.1.1         SS.4.A.6.2          * See Appendix 2 

STRUCTURED 

DISCUSSION 

Complete the activity. 

Have students describe 

what they are hearing.  

They may use 

adjectives or imitate a 

sound pattern. 

Descriptions: 

• lively,  

• melancholy,  

• nostalgic,  

• different from 

what like 

• flowy,  

• emotional,  

• energetic,  

• optimistic,  

• folksy,  

• hard to 

understand. 

• Controlled 

Point out similar 

patterns and sounds. 

- Stringed 

instruments 

- Female Vocals 

- You can dance 

to it 

Music is a part of 

culture. 

What contributions did 

Japanese immigrants 

and their music make 

to music in America in 

the early 1900s? 

Complete the last 

question individually. 

Japanese music has fewer instruments and more pronounced vocals, 

rhythms that vary, and longer rests (spaces where no note is played).  

The American music keeps a constant upbeat rhythm and has “hi hat” 

cymbals at the end.  It creates a fusion of multiple rhythms. 

Means 

“Return 

Bridge”, 

this was a 

popular 

Kabuki  

Opera song 

used for 

dancing.  

It tells a 

story about 

a warrior 

battling a 

demon on 

a bridge.  

Written in 

1908, this 

song has 

been 

played by 

the 

Muppets 

and 

became 

popular in 

Japan in the 

late 1900s. 

The moon 

is a popular 

thematic 

element in 

Japan.  

Listeners 

danced the 

foxtrot. 
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This is a Thinking Routine developed by the Library of Congress called “Projecting Across Time.”       

It addresses the following standards. 

NCSS 1.C  NCSS 9.D G.K12.3.2.1h  SS.4.A.1.1           SS.4.A.1.2                                      

NCSS 2.D    G.K12.4.2.4d  SS.5.A.1.1           SS.4.A.6.2                                     

NCSS.2.                        G.k12.4.2.3d   SS.5.A.4.1   SS.4.A.8.2 

OPTIONAL 

STRUCTURED 

DISCUSSION 

You may conduct this discussion 

before students complete the 

thinking routine.  This thinking 

routine may be completed 

individually or in-group. 

SS.5.A.4.1 

Identify economic, political, and 

socio-cultural motivation for 

colonial settlement. 

SS.4.A.8.2 

Describe how and why immigration 

impacts Florida today. 

Why did George immigrate to 

Florida? 

Reasons may include push and 

pull factors like an open border 

between Japan and the USA for 

a short period,  job, unrequited 

love, limited opportunities back 

home, a group from his home-

town moving here, and new 

adventure. 

Do you think immigrants today 

have similar reasons? 

Think about the Yamato 

Colony.  How did immigration 

impact Florida in the early 

1900s? 

Additions to land development, 

culture, music, more use of 

technology, and more  

productivity in agriculture. 

Do you think immigration to 

Florida has a similar impact 

today? 

GIFTED EXTENSION: Create a 3-D model of the concept “immigration”. 

Identify an ethical creative solution to a problem related to an 

immigration… a problem that might happen 100 years from now! 

Ushered in Japanese colonists, expanded the use of the 

railroad and agricultural development, and resulted in the 

Morikami Museum and gardens. 

You may 

refer to any 

part of this 

booklet! 
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Appendix 1: 

Handouts 

  



Observe Reflect 

 
Look at the images on the front cover  

with a hand-lens. 
 

Circle 5 or more 
important details  

you observe in the images 
 on the front cover. 

 
 

Draw a line from a detail that makes you 
think to the blank margin. 

 
Write a few words that make a connection 

between that detail and something you infer 
or know. 

 

Create 3 reflections. 

 
GUIDING QUESTIONS: 
Stick to what you physically see in the image. 
 
What do you notice first? 
What is something small and interesting? 
What if any words do you see? 
What do you notice that you didn’t expect? 
What do you notice that you can’t explain? 
What do you notice that you think someone else might miss? 

 
GUIDING QUESTIONS: 
Support your reflection with evidence you see in the image. 
 
What do you think was happening when this was made?  
Why do you think this image was made?  
What do you think is the most important detail? 
What is missing from this image? 
Why do you think this image is important? 
What can you learn from this image? 

Hypothesize Wonder 

Generate a hypothesis about these 
images based on evidence you  

see and what you know. 
 

When do you think these images were 
made? 

Write a question  
you have for someone  

in these images. 

 
I hypothesize this image was made 
 
 
because 
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Use the Glossary (right) and pages 6-10 to 
answer the questions. 
 
Circle the correct answer(s).   
 

8. Which is a primary source? 
 

a. The ENGRAVING   
b. The POSTCARD     
c. The LEGEND 
 

9. Which is a secondary source? 
 
a. The ENGRAVING 
b. The POSTCARD 
c. The LEGEND 

 
10. The following are push and pull factors 

that may have motivated Sukeji Morikami 
to  

             immigrate to Florida in 1906. 

 

 

GLOSSARY 
 

Primary Source –  
Original document or object that was 

created at the time under study. 
 

Secondary Source –  
Interprets, analyzes, or summarizes 

events after they happen. 
 

Push Factor –  
A bad thing that makes  

people want to leave. 
 

Pull Factor –  
A good thing that makes people want 

to come  
to a new place. 

 
Unrequited –  
Not returned 

 

Put a check mark in the correct box for each FACTOR.  

Factor Push Factor Pull Factor 

Florida is fertile 
  

Russo-Japanese War 
  

Possibility to Profit 
  

New Rail System Made Travel Possible 
  

Unrequited Love 
  

 



Explore Yamato Produce  

Observe the following images on p. 20-21. Use all 5 senses by 

exploring a physical pineapple and a physical tomato. Use 

adjectives or analogies (“smells like…”) in your description. 

 

 Tomato . Pineapple 

Smell 

Before Cut 

 
 

 

After Cut 

  

Texture 

Outside 

 
 

 

Inside 

 
 

 

Shapes 

 
 

 

Taste 

 
 

 

Sketch or describe your answer. 

Where does the fruit connect 
to the plant? 

  

UP or DOWN:  
Which way does the fruit 
“hang” from the stem? 

  

 

Word Bank of Adjectives 
 

Tastes: sweet, sour, salty, bland, bitter, acidic, burnt, metallic, minty, peppery, citrusy, 
fruity, lemony, tangy, tart, creamy, sharp, smoky, nutty, crisp, juicy, strong, delicious 
Smells: sweet, pungent, earthy, fruity, savory, strong, subtle, odorless  
Textures: smooth, soft, hard, bumpy, gritty, silky, rough, stringy, delicate, scaley, sticky 
Shapes: round, square, rectangular, oblong, triangular, hexagonal 

 
ART EXTENSION:  
Do a rubbing of a pineapple skin on paper with crayon. Describe what you see. 
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Standards 
 

 

 

 

 

 

 

 

 

 

 

  



STANDARDS COVERED  

IN THIS BOOKLET 

NATIONAL STANDARDS (NCSS) 

Culture  

1. C. Describe ways in which language, 
stories, folktales, music, and artistic 
creations serve as expressions of culture 
and influence behavior of people living in a 
particular culture.. 

1.D. Compare ways in which people from 
different cultures think about and deal with 
their physical environment and social 
conditions. 

1.E. Give examples and describe the 
importance of cultural unity and diversity 
within and across groups. 

 

Time, Continuity & Change  

2.B. Demonstrate an ability to use correctly 
vocabulary associated with time such as 
past, present, future, and long ago; read 
and construct simple timelines; identify 
examples of change; and recognize 
examples of cause and effect relationships. 

2.D. Identify and use various sources for 
reconstructing the past, such as documents, 
letter, diaries, maps, textbooks, photos, and 
others. 

 

People, Places & Environment  

3.B. Interpret, use, and distinguish various 
representations of the earth such as maps, 
globes, and photographs 

3.C. Use appropriate resources, data 
sources, and geographic tools such as 
atlases, data bases, grid systems, charts, 
graphs, and maps to generate, manipulate, 
and interpret information; 

 

 

 

3.E. Locate and distinguish among varying 
landforms and geographic features, such as 
mountains, plateaus, islands, and oceans; 

3.G Describe how people create places that 
reflect ideas, personality, culture, and wants 
and needs as they design homes, 
playgrounds, classrooms [neighborhoods, 
parks, shopping centers, colonies] and the 
like. 

3.H. Examined the interaction of human 
beings and their physical environment, the 
use of land, building of cities, and 
ecosystem changes in selected locales and 
regions. 

3.J Observe and speculate about social and 
economic effects of environmental changes 
and crisis resulting from phenomena such 
as floods, storms, and drought. 

 

Individual Development & Identity 

4.E. Identify and describe ways family, 
groups, and community influence the 
individual’s daily life and personal choices; 

4.G. Analyze a particular event to identify 
reasons individuals might respond to it in 
different ways.  

 

Power, Authority, & Governance 

6.F. Identify and describe factors that 
contribute to cooperation and cause 
disputes within and among groups and 
nations. 

6.G. Explore the role of technology in 
communications, transportation, 
information-processing, weapons 
development, or other areas as it 
contributes to or helps resolve conflicts 

 

Science, Technology, & Society 



8.b identify and describe examples in which 
science and technology have led to 
changes in the physical environment such 
as the building of dams and levees, offshore 
oil drilling, medicine from rain forests…. 

 

 

Global Connections 

9.B Give examples of conflict, cooperation, 
and interdependence among individuals, 
groups, and nations. 

9.D Explore causes, consequences, and 
possible solutions to persistent 
contemporeary, and emerging global issues 

 

FLORIDA STANDARDS (CPALMS.org) 

4th Grade SOCIAL STUDIES  5th Grade SOCIAL STUDIES   

SS.4.A.1.1 SS.4.G.1.1  SS.5.A.1.1     

SS.4.A.1.2 SS.4.G.1.2  SS.5.A.1.2     

SS.4.A.2.1 SS.4.G.1.3  SS.5.G.2.1     

SS.4.A.3.1 SS.4.G.1.4  SS.5.A.4.1     

SS.4.A.4.1 SS.4.CG.3.1  SS.5.A.6.3     

SS.4.A.4.2 SS.4.E.1.1  SS.5.G.1.1     

SS.4.A.6.1 SS.4.E.1.2  SS.5.G.1.3     

SS.4.A.6.2 SS.4.FL.1.1   

SS.4.A.6.3 SS.4.FL.1.7  GIFTED STANDARDS 

SS.4.A.7.1 SS.4.FL.6.1  G.K12.3.2.1h   

SS.4.A.7.2 SS.4.FL.6.3  G.K12.4.2.3d 

SS.4.A.7.3 SS.4.FL.6.4  G.K12.4.2.4b 

SS.4.A.8.2    G.K12.4.2.4d 

     G.K12.6.2.1 b 

 

SCIENCE STANDARDS  5th Grade VISUAL ARTS 

SC.4.E.6.6    VA.4.C.1.2 

SC.4.L.16.4    VA.5.C.1.2 

SC.8.N.1.In.4 

 
 


